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1. School Profile Statement 
 
Mildura Specialist School is located in the remote Sunraysia area in close proximity to the 
New South Wales and South Australian borders. As the only facility of its type in this large 
and remote geographical area it is a major resource for students with an intellectual disability.  
The catchment area extends beyond the township of Ouyen to the south, east to Robinvale 
and westward towards South Australia. In the north, it caters for a number of students from 
New South Wales. 
The nearest Victorian facilities of a similar type are at Swan Hill, 235 km to the southeast. 
 
Students are taught in small groups, having access to teaching staff, many with special 
education qualifications, supported by teacher assistants and Allied Health staff. Speech, 
Occupational and Physiotherapists provide consultancy services for programs. 
 
In developing Individual Learning Plans, consideration is given to each student’s needs, 
strengths and interests. The curriculum is based on the Victorian Curriculum. A multi-sensory 
program operates for students with severe disabilities. Students in their last two years of 
school concentrate on a transitional program for post- school life. This may include vocational 
programs and/or the Victorian Certificate of Applied Learning. Students are assessed on their 
individual goals twice each year. 
 
The school is committed to providing a progressive, stimulating and safe school environment, 
which takes into account sound management practices, communication between all 
members of the community, delivery of appropriate curriculum, parental involvement and 
community awareness. 
 
 
2. School Philosophy, Vision and Values 
 
Philosophy/Mission 
Our mission, “Striving for Independence” inspires us to create challenges for our students to 
be the best they can be.  Within a safe, respectful and inclusive learning environment, we 
provide opportunities for students to develop skills for life and participation in the 
community. 
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Vision 
We aim for individual responsibility, social and academic growth. 
 
School Values:  Be Responsible, Be Respectful and Be Safe 
The school values are important aspects in daily life and are explicitly taught throughout the 
school at all levels.  
We share these goals with our parents and school community and use the common language 
of what we aim to do in our school newsletter and recognition awards.   
 
Mildura Specialist School recognises the importance of child safety.  Policies, procedures and 
a code of conduct document the school’s commitment to a zero tolerance to child abuse.   
 
The school is committed to providing a child safe environment where children and young 
people are safe and feel safe, and their voices are heard about decisions that affect their 
lives.  Particular attention will be paid to safety of children with a disability, the cultural 
safety of Aboriginal children and children from culturally and/or linguistically diverse 
backgrounds and safety of LGBTI students. 
 
 
3.  Guiding Principles 

Implementation within the school community 
 
• The school will collaboratively develop and implement a fair and respectful whole-school 

engagement and behaviour management approach. 

• The school’s curriculum will include pro-social values and behaviour to enable students to 
acquire knowledge and skills, value diversity and build a culture of learning, community 
and engagement. 

• The school will promote active student participation and provide students with a sense of 
ownership of their environment. 

• The school will support families to engage in their child’s learning and build their capacity 
as active learners. 

• The school promotes active ‘student participation’ as an avenue for improving student 
outcomes and facilitating school change.   

• The school will establish social/emotional and educational support for vulnerable 
students and monitor and evaluate progress. 

• The school will have processes in place to identify and respond to individual students who 
require additional assistance and support. 

• The school will build strong links with the local community to gain access to an extended 
network of community members, professionals and educators who can provide expertise 
and experience that can build the capacity of our school and our teachers to respond to 
the needs of the students. 
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Equal Opportunity 
The Equal Opportunity Act 1995 sets out the types or grounds of discrimination that are 
unlawful and aims to promote community recognition and acceptance of the equality of men 
and women, and the equality of people of all races, regardless of their religious or political 
convictions, their impairments or their age. 

Under the act it is unlawful to discriminate against a person on the basis of the following 
attributes: 
• age 
• breastfeeding 
• gender identity 
• impairment 
• industrial activity 
• lawful sexual activity 
• marital status 
• parental status or status as carer 
• physical features 
• political belief or activity 
• pregnancy 
• race 
• religious belief or activity 
• sex 
• sexual orientation 
• personal association (with a person who is identified by reference to any of the above 

attributes). 
 
Human Rights and Responsibilities 
The Charter Human Rights and Responsibilities Act 2006 sets out a list of 20 rights that reflect 
the following four basic principles: 
• Freedom 
• Respect 
• Equality 
• Dignity 

The charter outlines a vision of human rights for all Victorians. The charter affirms that all 
people are born free and equal in dignity and rights. While the charter demands equality for 
all, it also emphasises the value of difference. The charter requires public authorities, 
including government schools and their employees, to act compatibly with human rights and 
to consider human rights when making decisions and delivering services. 

• The right not to be discriminated against   
• The right to privacy and reputation 
• The right to freedom of thought, conscience, religion and belief 
• Cultural Rights 
 
It is important to understand that with human rights comes a responsibility to respect other 
human rights.  
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All DET employees must act compatibly with the Charter and give proper consideration to 
human rights when making decisions. Everyone should: 
• Encourage compliance with the Charter 
• Support others to act compatibly with the Charter, and 
• Respect and promote human rights 
 
Students with Disabilities 
The Disability Standards for Education 2005 clarify and make more explicit the obligations on 
schools and the rights of students under the Disability Discrimination Act 1992. The standards 
cover enrolment, participation, curriculum development, student support services, and 
harassment and victimisation. 

An education provider must make ‘reasonable adjustments’ to accommodate a student 
with disability. An adjustment is a measure or action taken to assist a student with disability 
to participate in education and training on the same basis as other students. An adjustment 
is reasonable if it does this while taking into account the student’s learning needs and 
balancing the interests of all parties affected, including those of the student with the 
disability, the education provider, staff and other students. 

In determining whether an adjustment is reasonable, an education provider should take into 
account information about: 

• the nature of the student’s disability 
• his or her preferred adjustment 
• any adjustments that have been provided previously 
• any recommended or alternative adjustments. 

This information might come from the student, an associate of the student, independent 
experts, or a combination of these people. 

An education provider should ensure that the student, or an associate of the student, has 
timely information about the processes for determining whether the proposed adjustment 
would cause unjustifiable hardship to the provider.  The provider should also ensure that 
these processes maintain the dignity, respect, privacy and confidentiality of the student and 
the associates of the student, consistent with the rights of the rest of the community. 

The provider may consider all likely costs and benefits, both direct and indirect, for the 
provider, the student and any associates of the student, and any other persons in the learning 
or wider community, including: 

• costs associated with additional staffing, providing special resources or modifying the 
curriculum 

• costs resulting from the student’s participation in the learning environment, including any 
adverse impact on learning and social outcomes for the student, other students and 
teachers 

• benefits of the student’s participation in the learning environment, including positive 
learning and social outcomes for the student, other students and teachers, and 

• any financial incentives, such as subsidies or grants, available to the provider if the student 
participates. 

The DDA and the Education Standards do not require changes to be made if this would impose 
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unjustifiable hardship to a person or organisation. 
 
 
4. Engagement Strategies 
 
To realise our vision, our school has in place a range of strategies to promote engagement, 
positive behaviour and respectful relationships for all students in the school. We recognise 
that some students, as a group or as individuals may need extra social, emotional or 
educational support to flourish at school, and so we will put in place strategies to identify 
these students and provide them with the support they need.  
The School works collaboratively with students and parents/ carers to establish fair and 
respectful behaviour policies and practices, based on the school’s values, expected social 
competencies and positive peer relationships. There are also intervention strategies in place 
to address inappropriate behaviours which can negatively impact on the learning 
environment of the self and others. 
The universal (whole-school), targeted (group-specific) and individual engagement strategies 
used in our school are outlined in Appendix 2. 
 
Attendance 
Attendance is crucial to successful participation in learning. Every effort is made to work with 
families to support attendance. This may include transport or health care supports. Teachers 
follow up when students are absent without notification. If within three (3) days of initial 
absence, the parents/carers fail to provide an explanation, or the explanation is 
unsatisfactory contact is made with parents/carers requesting satisfactory explanation. This 
can occur initially via telephone contact.  If unsuccessful, a letter is sent to parents requesting 
satisfactory explanation and to make a request to convene an ‘Attendance Meeting’.  The 
purpose of the meeting will be to review strategies initiated to improve student’s attendance 
at school. See DET website for templates and the MSS attendance flowchart. The flowchart is 
located in the welfare section on the Intranet.  
 
Curriculum Statement  
Mildura Specialist School aims to provide exciting and motivating lessons for our students 
which make them enthusiastic learners. Children are supported and encouraged to succeed 
at their own level.  We recognise that each child has individual needs, abilities and 
strengths. In every classroom the learning environment and curriculum are personalised to 
suit the individual child. Individualised planning incorporates sensory regulation, 
communication strategies and differentiation of curriculum. 
Based on the Disability Discrimination Act (1995) and the Disability Standards of Education 
(2005) every student has access to the Victorian Curriculum and the Victorian Early Years 
Learning and Development Framework. Appropriate educational (curriculum, assessment 
and reporting), instructional (individualised teaching programs and strategies) and 
environmental adjustments are made to support each child. We report against individual 
learning goals developed during each child's negotiated Individual Learning Plan meeting. 
All classrooms are equipped with a range of equipment including interactive whiteboards, 
iPads and computers to support engaging and stimulating learning activities. Students are 
taught in small groups.  Teaching staff have Special Education qualifications and the school 
aims to have all staff complete the Disability Standards for Education eLearning course.  
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Teachers are supported by teacher assistants and paramedical staff such as Speech, 
Occupational and Physiotherapists provide consultancy services for programs. 
 
 
Restorative Practices  
Mildura Specialist School is committed to the explicitly teaching the principles of restorative 
practices to students as it complements the SWPBS framework 

Restorative Practices: 
• are underpinned by student learning and facilitate an environment of safety, trust and 

connectedness (Bond et al. 2001, Fuller 1999) 
• promote awareness of others, responsibility and empathy (Hopkins 2002) 
• involve direct and voluntary participation of those affected by misconduct in its resolution 

(Braithwaite 2001b) 
• promote relationship management rather than behaviour management (Cameron & 

Thorsborne 2001) 
• separate the deed from the doer (Marshall et al. 2002) 
• are systematic, not situational (Armstrong 2004) 
• are concerned with establishing or re-establishing social equality in relationships; that is, 

relationships in which each person’s rights to equal dignity, concern and respect are 
satisfied (Morrison 2002). 

Refer to Appendix 6 -10: Restorative Practice 
 
School Organisation 
The school is organised into teams: Early Years, Lower Middle Years, Upper Middle years, 
Later Years, Multisensory and Specialist Programs.  Each team works to its own timetable.  

 

School Wide Positive Behaviour Support 
All behavior is a means of communication to express or have needs met.  
“A person does not engage in a behavior of concern because they have an intellectual 
disability …they engage in a behavior of concern because it serves a purpose”  
DHHS Office of Senior Practitioner. Functional Behaviour Assessment and Behaviour Support 
Plans Workshop. Brent Haywood – Practice Advisor.  
 
The school has adopted a School Wide Positive Behaviour Support (SWPBS) framework.  A 
SWPBS framework is one focusing on teaching and modelling positive behavior throughout 
the school.  It is implemented by teaching school wide behavioral expectations, 
acknowledging, and reinforcing positive behavior through a school wide reward system.  
“School-wide PBS is a structured way to promote positive relationships in schools and to 
provide students with social and behavioral skills to be successful learners and school 
citizens”. (B. McKevitt & A. Braaksma, Best Practices in School Psychology V, Chapter 44, 
Volume 3).  Staff are trained in modules associated with SWPBS to ensure a whole school 
approach to the principles of the framework. 

Students are explicitly taught the skills to self-regulate their behavior and responses in order 
to participate successfully at school and in the community. A Risk Assessment Tool is used by 
teachers and students in this process. Teachers complete risk assessment forms for 
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excursions and these are viewed by the Team Leader before excursions are approved. 
Teachers may also complete a risk assessment form for individuals, for any class activity. 
Students are encouraged to self-assess and to discuss results with staff to learn about 
managing their behaviour.  

A comprehensive student profile is established for every student to map the supports 
required to ensure success in learning.  

Connections: Mildura SS values the importance of relationships and creating a positive start 
to the day. Connections is a program run daily in classrooms between 9:00 and 9:30am. Staff 
check in with students to ensure readiness to start the day including provision for breakfast. 
Communication books are read. The class schedule is reviewed for the session/day.  Teachers 
have a focus on explicit teaching of social skills during these sessions. 

See Appendix 1:  SWPBS Teaching Matrix   
 
Student Representative Council (SRC) 
“Students are more likely to develop a strong commitment to the community and its future 
if they are able and permitted to take part in determining its direction. Participation in 
decision-making at the school level is a means through which students are able to develop 
responsibility and experience the democratic process.” 
DEECD Guidelines for Student Participation Policy (Office for Government School Education, 
January 2008) 
 
Students are elected through a formal process to participate on the SRC from the Later Years 
and Upper Middles sections of the school.  The SRC meet once a week.  The group come 
together to organise for the school, fund raisers, special days (Rainbow Day) and fun days.  
They also set up for the weekly assembly.  Currently the SRC are sponsoring a child in 
Cambodia. 
 
Student Support Group meetings 
Teachers hold Student Support Group meetings to set goals and to discuss progress with 
parents.  Teachers know their students and highlight important information in a ‘Student 
Profile’ which includes preferred learning style support strategies, likes, dislikes, calming 
strategies, communication methods and Positive Behaviour Support Plans. This information 
is important for casual relief teachers and for handover to new teachers at the beginning of 
the year.  
 
Transition  
Into, Through and to Post School Options 
Parent tours and reciprocal visits between the early years setting and school occur prior to 
school entry at Prep level.  A parent information evening session is held in fourth term for all 
families for students transitioning within the school.  Teachers visit early childhood settings 
to observe new students and develop Student Profiles.  In preparation for the following year, 
details are sent home about the section and staffing together with a Parent Handbook.  A 
comprehensive program occurs in the last two years of school to transition students to post 
school options. 
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Welfare 
Student Welfare is a multi-disciplinary approach. Teachers meet with parents and the welfare 
team and/or Allied Health staff to discuss concerns about students.  Changes to the 
environment are trialed and reviewed. Positive Behaviour Support Plans are developed when 
necessary.  These plans are reviewed and updated.  Teachers gather data before, during and 
after the development of the plan to measure effectiveness of plan and communicate with 
parents to ensure consistency. 
 
Well-being 
Students participate in recreation and leisure activities and regularly participate in community 
and educational events throughout the year.  
 A Physical Education program is developed throughout the school either in school or at 
community venues. 

Students are offered a range of opportunities extra curricula activities suited to ability and 
interest. 

Student achievements are acknowledged at weekly assemblies and in the fortnightly 
newsletter.  
 

Bullying and harassment 
Mildura Specialist School does not condone bullying and harassment of any kind. 
Refer to the Mildura Specialist School’s:  
Bullying and Harassment Policy 
 
Cyberbullying  
Mildura Specialist School is eSmart accredited and is guided by the school’s own Information 
Technology policy and guidelines. 
 
The teaching of Cyber safe and responsible online behaviour is essential in the lives of 
students and is best taught in partnership between home and school.  
 
21st century students spend increasing amounts of time online, learning and collaborating. To 
be safe online and to gain the greatest benefit from the opportunities provided through an 
online environment, students need to do the right thing by themselves and others online, 
particularly when no one is watching.  
 
Mildura Specialist School uses the internet and digital technologies as teaching and learning 
tools. We see the internet and digital technologies as valuable resources, but acknowledge 
they must be used responsibly.  
 
All students issued with individual login details have been asked to agree to use the internet 
and mobile technologies responsibly at school by signing an Acceptable Use Agreement. All 
students are encouraged to talk or report to a parent, teacher, Team Leader, the Principal or 
Well Being Co-Ordinator  if they feel unsafe or bullied online or see if they see others 
participating in unsafe or hurtful online behaviour 
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Parents/carers should be aware that the nature of the internet is such that full protection 
from inappropriate content can never be guaranteed.  Cyber safe support links have been 
made accessible for Parents/carers via the school’s website 
 
Students will be made aware of behaviour which is not acceptable when using ICT. Safe and 
responsible behaviour is explicitly taught at our school and parents/carers are requested to 
reinforce this behaviour at home. 
 
Some online activities are illegal and as such will be reported to police.  
 
 
Diversity in the school community 
The school aims to address diversity by: 

Attracting and maintaining a highly skilled, motivated and energetic workforce who are able 
to meet the needs of a diverse school community 

• Increasing the range of knowledge, skills and experiences available in the workforce 
• Enhancing the capacity for effective decision-making due to the greater diversity of 

perspectives and inputs. 
• Creating more effective work teams due to increased participation levels in professional 

learning and an increased capacity to solve problems. 
 
 
5. Identifying Students in Need of Extra Support 
 
Our school will utilise the following information and tools identify students in need of extra 
support using the following strategies: 

• Personal information gathered upon enrolment including PSD application and Allied 
Health assessments. 

• Attendance rates. 
• Academic performance, particularly in literacy and numeracy assessments and ILP 

priorities. 
• Behaviour observed by classroom teachers and supported by wellbeing staff. 
• Engagement with student families. 
• Liaison with external agencies and professional medical supports and Student 

Support personnel. 
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6. Behavioural Expectations 
 
Every member of the school community has a right to fully participate in an educational 
environment that is safe, supportive and inclusive. Everyone deserves to be treated with 
respect and dignity. 
 
Rights and Shared Expectations 
Guiding principles 

Shared Rights 
Students have the right: Staff members have the 

right: 
Parent/carers have the 
right: 

To be treated with respect 
and in a fair and equitable 
manner free from 
harassment. 

To be treated with respect. To be treated with respect. 

To feel safe in the  school 
environment 

To feel safe in the  school 
environment 

To feel safe in the  school 
environment 

To learn without 
interference from others. 

To be able to perform 
duties without harmful or 
disruptive influences. 

To work in partnership with 
the school to support their 
child’s education. 

 
 

Shared Expectations 
Students expectations: Staff expectations: Parent/carer expectations: 
To learn and follow all 
school rules. 

To maintain and contribute 
to a climate where all 
students have the 
opportunity to learn and 
play happily in a positive 
environment. 

To be aware of and 
encourage your child to 
observe the rules and 
expectations of the school. 

To attend class prepared to 
learn. 

To provide opportunities for 
all students to experience 
personal success. 

To ensure that your child 
attends school and is 
prepared for learning. 

To treat others with respect 
and resolve differences 
through discussion and 
compromise. 

To teach students values 
and how to resolve 
differences through 
discussion and compromise. 

To teach students values 
and how to resolve 
differences through 
discussion and compromise. 

To practise communication 
skills to develop 
independence. 

To communicate regularly 
with parents about their 
child’s education. 

To communicate regularly 
with the school about their 
child’s education and to 
inform teachers on any 
relevant issues that may 
affect the child. 
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7. School Actions 
      Responding to Challenging Behaviour 

Student engagement, regular attendance and positive behaviours will be supported through 
relationship based whole-school and classroom practices, including: 

• establishing predictable, fair and democratic classrooms and school environments 
• ensuring student participation in the development of classroom and whole school 

expectations 
• providing personalised learning programs 
• consistently acknowledging all students 
• empowering students by creating multiple opportunities for them to take responsibility 

and be involved in decision-making 
• providing physical environments conducive to positive behaviours and effective 

engagement in learning 

Inappropriate behaviours, including irregular attendance, will be responded to through a 
staged response, including: 

• understanding the student’s background and needs 
• ensuring a clear understanding of expectations by both students and teachers 
• providing consistent school and classroom environments 
• scaffolding the student’s learning program. 

Broader support strategies will include: 

• involving and supporting the parents/carers, 
• involving  the student wellbeing coordinator, managed individual pathways or careers 

coordinators 
• tutoring/peer tutoring 
• mentoring and/or counselling 
• convening student support group meetings – the student support group is an important 

component of the staged response for students facing difficulty with engagement, 
attendance or behaviour 

• developing individualised flexible learning, behaviour or attendance plans 
• providing broader educational programs, for example experiential learning, work 

education, camps/outdoor education/creative arts 
• involving community support agencies. 

 

Discipline 
Disciplinary measures may be used as part of a staged response to challenging behaviour in 
combination with other engagement and support strategies to address the range of factors 
that may have contributed to the student's behaviour.  
Disciplinary measures that may be applied include: 
• restorative approach (eg repairing damage caused) 
• withdrawal of privileges 
• withdrawal from class activities for a specified period. Where appropriate, 

parents/carers will be informed of such withdrawals 
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• detention 
• suspension (in-school and out of school) 
• expulsion. 
 
Discipline will be applied in a way that is proportionate to the behaviour and upholds 
procedural fairness. 
 
Suspension and expulsion are measures of last resort when all other measures (as mentioned 
above) have been considered.  Suspension and expulsion can only be approved by the 
principal and our school will follow the processes for applying these disciplinary measures set 
out in the Student Engagement and Inclusion Guidance. 
Information on grounds and processes for suspension and expulsion that our school will 
follow are available here: 
http://www.education.vic.gov.au/school/principals/participation/Pages/discipline.aspx 
 
When considering suspension or expulsion, schools are required to follow the procedures 
listed in section 4.3 of the DET guidelines published in Effective Schools Are Engaging Schools 
Student Engagement Policy Guidelines. Appendices 12 to 18 of the guidelines provide 
flowcharts and proformas for use in suspension and expulsion procedures. 

Corporal Punishment is prohibited in all Victorian schools. Corporal punishment must NOT 
be used at the School under any circumstances. 

 
Restraint and Seclusion 
Mildura Specialist School is guided by the Department of Education and Training’s School 
Policy and Advisory Guide - Restraint of Student.   
The guidance can be located at: 
https://edugate.eduweb.vic.gov.au/collaboration/attendanceengagementparentbehaviour/
vadb/Pages/Home.aspx 
 
 
8. Engaging Families 
 
The School values parent / carer input into its operations and curriculum offerings and seeks 
feedback through the Parent Opinion survey, and from parent representatives on School 
Council.  
The school will support families to engage in their child’s learning and build their capacity as 
active learners. It provides an environment that welcomes all parents/carers and is responsive 
to them as partners in learning.  
The school will create successful partnerships with parents/carers and families by: 
• involving families in Student Support Groups 
• ensuring all parents/carers are aware of the school’s Student Engagement Policy 
• conducting effective school-to-home and home-to-school communications 
• providing volunteer opportunities to enable parents/carers and students to contribute 
• involving families with homework and other curriculum-related activities  
• involving families as participants in school decision-making 
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• coordinating resources and services from the community for families, students and the 
school 

 
Parents responsibilities for supporting their child’s attendance and engagement are outlined 
at Appendix 2.  Furthermore, parents are expected to act in a respectful and constructive 
manner when dealing with our school.  More detail on parent responsibilities and 
consequences for inappropriate behaviour are outlined in our Statement of Values. 
See Appendix: 3 
 
 
9. Evaluation 

Data collection and analysis 
 

Data will be collected regarding frequency and types of wellbeing issues, so as to measure the 
success or otherwise of school-based strategies and approaches.   

Some sources of data used are: 

• the student survey data 

• parent survey data 

• data extracted from software STAR 

• Individual Learning Plan progress reports 
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SWPBS Teaching Matrix 

          Appendix: 1 
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Engagement Strategies 

                 Appendix: 2 
 

Universal strategies Targeted strategies Individual strategies 

• Our school will deliver a broad curriculum 
including VET programs, VCE and VCAL. 

• Our teachers will adopt a range of 
teaching and assessment approaches to 
effectively respond to the diverse learning 
styles, strengths and needs of our 
students 

• Our school will develop behavioural 
expectations for all members of the 
school community in consultation with 
students, staff and parents/carers, and 
these will be taught to all students and 
shared with their families 

• Our school will regularly acknowledge 
examples of positive behaviour and 
student achievement, both informally in 
classroom settings and more formally in 
events such as assemblies and via 
communications to parents. 

• All students will have the opportunity to 
participate in a social and emotional 
learning curriculum programs i.e. Habits 
of Mind, The Personal and Social 
Capabilities, Developmental Play, 
Expressing Needs and Wants, Strengths 
and emotional Word of the Week.  

• Students will have the opportunity to 
contribute to and provide feedback on 
decisions about school operations both 
through the Student Representative 
Council and other more informal 
mechanisms. 

• All students from Years 10 and above, 
and all Koorie students from Years 8 and 
above, will be assisted to develop a 
Career Action plan 

• All students in Out of Home Care will be 
appointed a Learning Mentor and will 
have an Individual Learning Plan 

• School welfare staff will undertake 
health promotion and social skill 
development in response to needs as 
identified in ILP’s. 

• Staff will apply a trauma-informed 
approach using Calmer Classrooms: A 
Guide to Working with Traumatised 
Children when working with students in 
Out of Home Care. 

 

 

• Strategies to support attendance and 
engagement of individual students 
include: 

o Meet with student and their 
parent/carer to talk about how best 
to help the student engage with 
school 

o Establish a Student Support Group. 

o Use resources under the Program 
for Students with Disabilities for all 
students 

o Develop a Student Support Profile 
and Individual Learning Plan. 

o Develop a SWPBS Plan for students 
that require individualised behaviour 
strategies. 

o Consider any environmental changes 
to support student participation. 

o Refer to internal support services eg 
Student Welfare Coordinator, 
Student Support Services and Koori 
Education Support Officer. 

o Refer to external support services 
including Department of Health and 
Human Services, Child First and 
Community Agencies  

 

 
 
 



 
 

 

STATEMENT OF VALUES 
PROMOTING HEALTHY, SAFE AND RESPECTFUL SCHOOL COMMUNITIES 

Appendix: 3 
Mildura Specialist School recognises the importance of the partnership between schools and parents to support student learning, engagement 

and wellbeing. We share a commitment to, and a responsibility for, ensuring inclusive, safe and orderly environments for children and young 

people.   

This Statement of Values sets out our behavioural expectations of all members in this school community, including the principal, all school staff, 

parents, students and visitors. It respects the diversity of individuals in our school community and addresses the shared responsibilities of all 

members in building safe and respectful school communities. 

Discrimination, sexual and other forms of harassment, bullying, violence, aggression and threatening behaviour are unacceptable and will not 

be tolerated in this school. 

Our Statement of Values acknowledges that parents and school staff are strongly motivated to do their best for every child. Everyone has the 

right to differing opinions and views and to raise concerns, as long as we do this respectfully as a community working together.   

 
RESPONSIBILITIES  
AS PRINCIPALS AND SCHOOL LEADERS, WE WILL:  

§ Work collaboratively to create a school environment where respectful and safe conduct is expected of everyone. 

§ Behave in a manner consistent with the standards of our profession and meet core responsibilities to provide inclusive, safe and orderly 

environments.  

§ Plan, implement and monitor arrangements to ensure the care, safety, security and general wellbeing of all students in attendance at the 

school is protected. 

§ Identify and support students who are or may be at risk. 

§ Do our best to ensure every child achieves their personal and learning potential. 

§ Work with parents to understand their child’s needs and, where necessary, adapt the learning environment accordingly. 
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§ Respond appropriately when inclusive, safe or orderly behaviour is not demonstrated and implement appropriate interventions and 

sanctions when required. 

§ Make known to parents the school’s communication and complaints procedures. 

§ Ask any person who is acting in an offensive or disorderly way to leave the school grounds.   

 

AS TEACHERS AND ALL NON-TEACHING STAFF, WE WILL: 

§ Model positive behaviour to students consistent with the standards of our profession.  

§ Proactively engage with parents about student outcomes.  

§ Work with parents to understand the needs of each student and, where necessary, adapt the learning environment accordingly. 

§ Work collaboratively with parents to improve learning and wellbeing outcomes for students with additional needs.  

§ Communicate with the principal and school leaders in the event we anticipate or face any tension or challenging behaviours from parents. 

§ Treat all members of the school community with respect. 

 

AS PARENTS, WE WILL: 

§ Model positive behaviour to our child. 

§ Ensure our child attends school on time, every day the school is open for instruction. 

§ Take an interest in our child’s school and learning. 

§ Work with the school to achieve the best outcomes for our child.   

§ Communicate constructively with the school and use expected processes and protocols when raising concerns.   

§ Support school staff to maintain a safe learning environment for all students. 

§ Follow the school’s complaints processes if there are complaints. 

§ Treat all school leaders, staff, students, and other members of the school community with respect. 

§  

AS STUDENTS, WE WILL: 

§ Model positive behaviour to other students. 

§ Comply with and model school values.  

§ Behave in a safe and responsible manner.  

§ Respect ourselves, other members of the school community and the school environment. 

§ Actively participate in school. 
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§ Not disrupt the learning of others and make the most of our educational opportunities.   

 

AS COMMUNITY MEMBERS, WE WILL: 

§ Model positive behaviour to the school community. 

§ Treat other members of the school community with respect. 

§ Support school staff to maintain a safe and orderly learning environment for all students. 

§ Utilise the school’s communications policy to communicate with the school.    

 

THE DEPARMENT OF EDUCATION AND EARLY CHILDHOOD DEVELOPMENT WILL: 

§ Provide support and advice to principals to equip them to manage and respond to challenging behaviour of students, parents and staff. 

§ Provide practical guidance and resources to support schools to manage and respond to challenging behaviour of students, parents and staff. 

§ Provide practical guidance and resources to support schools respond to and prevent bullying and promote cyber-safety and wellbeing. 

§ Provide access to evidence based resources and strategies to increase student safety, wellbeing and engagement.  

§ Provide schools with practical and legal support as required. 

§ Provide parents with practical guidance and resources to resolve conflicts with the school. 

 
CONSEQUENCES FOR FAILING TO UPHOLD THE STATEMENT OF VALUES 
UNREASONABLE BEHAVIOURS 

Behaviours that are considered inappropriate on and adjacent to school grounds or in relation to school business and that do not uphold the 

principles of this Statement of Values include when a person: 

§ is rude, aggressive or harasses others 

§ sends rude, confronting or threatening letters, emails or text messages 

§ is manipulative or threatening 

§ speaks in an aggressive tone, either in person or over the telephone 

§ makes sexist, racist or derogatory comments 

§ inappropriately uses social media as a forum to raise concerns/make complaints against the school  

§ is physically intimidating, e.g. standing very close. 
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CONSEQUENCES  

Principals are responsible for determining what constitutes reasonable and unreasonable behaviour. 

Unreasonable behaviour and/or failure to uphold the principles of this Statement of Values may lead to further investigation and the 

implementation of appropriate consequences. This may include: 

§ utilising mediation and counselling services 

§ alternative communication strategies being applied 

§ formal notice preventing entry onto school premises or attendance at school activities. Written notice will follow any verbal notice given.  

§ an intervention order being sought 

§ informing the police which may result in a charge of trespass or assault 

By agreeing to meet specified standards of positive behaviour, everyone in our school community can be assured that they will be treated with 

fairness and respect. In turn, this will help to create a school that is safe and orderly, where everyone is empowered to participate and learn.  

 
 
 



ABC DATA COLLECTION 
         Student: 

Date/Time/Activity 
(Staff Member) 

Antecedent Behaviour Consequence 

When, Where, What, Who? What happened BEFORE? Observed Behaviour, Duration and 
Intensity:  Scale 1 low - 5 high  

What happened AFTER? 

Date:                                  Time: 

Where: 

What Activity: 

Staff/students: 

 

                         Intensity Rating: 

 
 

Date:                                      Time: 

Where: 

What Activity: 

Staff/students: 

 

                         Intensity Rating: 

 
 

Date:                                      Time: 

Where: 

What Activity: 

Staff/students: 

 

                         Intensity Rating: 

 
 

Date:                                      Time: 

Where: 

What Activity: 

Staff/students: 

 

                         Intensity Rating: 

 
 

 

	

	

	

	



Restorative Practice 

          Appendix: 6 

 

“Restorative Justice in a school setting views misconduct not as school rule breaking but as a 
violation against people and relationships in the school and wider community”  

(Thorsborne and Cameron, 1999) 

 

Restorative Practice focus on relationship development and uses frameworks, strategies and 
language with staff, students and families to promote a culture of respect that allows for 
restoration when managing injustice and hurt. 

 

1. Your practice would need to be Respectful and Fair 

2. Focus upon repairing harm and restoring or building relationships 

3. It helps to develop Empathy, Responsibility and Accountability. Focus on the victim. 

4. It promotes likelihood of positive behavioural change. 

5. Based on the understanding that misbehaviour is a violation of people and relationships. 

6. Violation create obligations and liabilities that seek to heal and put things right 

7. Seek to manage conflict by shifting focus from rule breaking to repairing harm and 

strengthening relationships. 

8. We are doing wrongdoers a disservice if we fail to confront them with consequences: 

skilling up for the future. 
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Restorative Practice Card 
          Appendix: 7 

 
All staff have a restorative practice card which is to be used for conferences. Many staff 
wear these on a lanyard.  
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Restorative Conference Questions 

           Appendix: 8 
 
Additional/alternative Script questions 
 
Wrongdoer questions 
 
Can you tell us what happened? 

• Can you go back to the beginning and tell us how it was that…….. 
• If we had a video and we could replay it, what would we see happening? 
• If I was a fly on the wall, what would I see you doing? 

 
What were you thinking when you………… 

• What were you hoping would happen? 
• What was the purpose of doing that? 
• What were you expecting would happen? 
• If you did know what you were thinking, what might it be? 
• What made you decide to do that? 
• What was going on in your head at the time? 

 
If the answers include something about ”I wanted to make her feel bad………”, your next question 
becomes: 

• Tell us some more about that? 
• ……….So that? 
• Can you tell us the reasons for that? 

 
What have you thought about since? 

• Since it happened, what have you thought about what you did? 
• Now that we are all here together, what do you think now about what you did? 

 
Who has been affected? In what way? 

• What do you think it’s been like for (the victim’s name)? 
• How do you think (victim’s name) feels about coming to school/class/getting on the bus 

now? 
• How do you think things have changed for (victim’s name)? 
• Who else has been affected? How? 

 
If parents are not present (e.g. small group conference), you could also ask 

• What have your parents said to you about what’s happened? 
• How do they feel about what you’ve done? 
• How have they been affected? 
• If they were here right now, what would they be saying? 
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Victim questions: 
 
What did you think at the time? 

• What do you think when that happens to you? 
• What’s it like when you are called………….? 
• What’s it like for you when you think about coming to this class/school/getting on the bus? 

 
What have you thought about since? 

• What sense have you made of what has been happening? 
 
How has this affected you? 

• What’s it like when you think about coming to this class? 
• What’s school like for you now? 
• What’s changed for you? 

 
If you are aware of a particular impact e.g. loss of sleep, fear of coming to school, no longer 
wanting to volunteer time at the school, ask  

• Can you tell us about this has affected your…………. 
 
What’s been the worst of it? 

• What’s the most difficult for you? 
• What’s been the hardest for you? 
• What’s the bit that bothers you the most? 

 
 
Wrongdoer support questions 
 
This must be difficult for you to hear this? 

• This must be difficult for you to hear this and having to wait so long to have your turn…..? 
 
How are things at home/between you all? 

• How are between you in the wake of what’s happened? 
• How has this affected the relationship between you and (name of son/daughter)? 
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Restorative Conference Student Guide 
           Appendix: 9 
Thank you for being at today’s restorative conference. The purpose of this conference is 
not to blame and punish a student for an event – the purpose is to find out who has been 
hurt and in what ways. This conference also will give students a chance to ‘put things right’ 
if they have done something harmful to someone. 
 
 
Below are some simple guidelines that will help make this conference a really successful 
experience for everyone: 
 

• There is a special speaking order – please be prepared to wait your turn to speak. 
 

• Try to keep an open mind at all times. You may know only one side of the story. 
 

• When it comes to your turn to speak, please be totally honest. This is your chance 
to ‘get things off your chest’. Your honesty will help others to be honest also. 

 
• If other people at the conference are wearing name tags, please use their correct 

names. 
 

• Please have respect for others present at the conference – use language and 
behaviour that others will feel comfortable with. 

 
• When you do speak, try to tell others about how the event has affected the 

different parts of your life. 
 

• After the conference has finished, please keep the details of the conference 
confidential. 

 
Thanks again for being here. 
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Restorative Conference Teacher Guide 
           Appendix: 10 
Thank you for taking the time to attend today. It is important to remember that a restorative 
conference is not just an ordinary meeting – conferences are focused on finding out who has been 
affected by an event and in what ways, rather than focusing on blame. There is also a strong focus 
on people ‘putting it right’ if they have done harm to others, even if they are a teacher. 
 
Below are some simple guidelines that will help make this conference a really successful 
experience for everyone: 
 

• Please be prepared to let the staff facilitator run the conference. They have been specially 
trained in this technique. 

 
• Please be patient with the speaking order – it has been specially designed to promote 

useful lines of communication. This may involve the teacher speaking after the students. 
 

• Try to keep an open mind at all times – there may be other perspectives of the issue that 
you have not yet considered. 

 
• When it comes to your turn to speak, please have respect for students (and parents) 

present at the conference – use language and behaviour that they will feel comfortable 
with. 

 
• When you speak, please speak to the entire conference rather than an individual – 

everyone needs to hear about experiences, not just individuals. 
  

• When you speak, try to talk from the perspective of the impact that an event has made 
upon your life or your family’s life. 

 
• If you believe that you have made mistakes, try to be open about it. Your honesty is an 

important example that students will be able to follow. 
 

• Following the conference, please keep the details of the meeting confidential, for 
everyone’s benefit 

 
Thanks again for being here. 
 
 
 
 
	



Discipline Framework              Appendix: 11 
	

	
	
	
	
	
	
	

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher	reflection	–	
teachers	may	discuss	
behaviours	with	
welfare/specialists/lead
ers	
at	any	stage	in	process	
	
Section	Meetings	
	
Welfare	Meetings	–	
collection	of	data,	
behaviour	management	
plans,	specialist	and	
agency	involvement	as	
required.	

	
Leadership	Meetings	

Reporting	and	Recording	
Procedures	
	
Incident	forms	–	to	be	
completed	on	STAR.	
Casual	relief	staff	to	
report	to	teacher	for	
addition	to	Star	on	their	
behalf.		
	
Welfare	minutes	of	
meetings	
	
Quiet	room	and	
Documentation	–	Quiet	
room	use	is	directed	by	
class	teachers	in	
consultation	with	
Welfare/Principal/Assista
nt	Principal	

Involvement	of	Assistant	
Principal/and	or	Principal	as	
soon	as	possible.	Relevant	
student	services/support	
personnel	

Tier	1	Behaviour	
Name	calling	
Playing	unsafely	
General	swearing	
Put	downs	
Accidental	
behaviour	
Anger	
outburst/verbal	
Scratching,	
kicking,	biting	

	
	

Written	incident	
report		

Tier	2	Behaviour	
Swearing	at	staff	or	
students	
Bullying	
Leaving	classrooms	
without	permission	
Continually	
entering	class	w/o	
permission	

								Non	compliance	
	

Tier	3	Behaviour	
Vandalism	
Leaving	school	
ground	w/o	
permission	
Racial	&	Sexual	
harassment	
Theft	
Bullying	continual	
Continual	non	
compliance	
Physical	assault		

	
Maintained	by	class	
teacher	

Maintained	by	Class	
teacher	&		
Co-ordinators	

Written	incident	
report		

Written	incident	
report		

Restorative		
practices	

Restorative		
practices	

GENERAL	
MANAGEMENT	

MANAGEMENT	OF			INCIDENTS	

MSS	SCHOOL	RESPONSE	TO	BEHAVIOURS	FRAMEWORK	

A	STAGED	RESPONSE	BASED	ON	KNOWLEDGE	OF	INDIVIDUALS	

Restorative		practices/	

Consequences	by	Principal	
or	nominee	

	
PARENT/CARER	INVOLVEMENT	THROUGHOUT	EVERY	STAGE.						MANDATORY	NOTIFICATION	FOR	ALL	LEVEL	TWO	/THREE		

BEHAVIOURS	TO	FAMILIES.		

 



 
Help sheet for Behaviour Management 

          Appendix: 12 
 

Things to 
consider 

Suggestions 

Know the child • Establish a positive rapport 
• Consider the whole child e.g. has something changed, is something new or 
missing? 

Understand the 
disability 

• Read personal records – individual folder and ask admin for folder to read in the 
office 
• Sensory considerations e.g. touch sensitive, noise sensitive 

Individual 
Programming 
 
Consult the 
Student Profile 

• What can the student do? 
• Likes and dislikes  
• Preferred learning style, e.g. visual, auditory, tactile or combination 
• Communication needs, e.g. signing, boardmaker cards….  
• Ownership of learning by offering choices, e.g. two choices given which represents 
work you want to cover. Student makes a choice.  
• Is the program varied, interesting and motivating for the individual student? 
• Environmental considerations e.g. noise level, physical layout of room, distractions, 
accessibility of equipment. 

Staff responses to 
behaviour. Are 
you being 
proactive or 
reactive? 

• Give space. Stay an arm’s length away 
• Give calm down time 
• Consider: 

o Body language. 
o Tone of your voice. 
o Volume of your voice. 

Context • Processing and take-up time 
• Does the child understand the request? 
• Is the student able to do what has been asked?  
• Has the desired behaviour been explicitly taught and assessed? 
• Has the child been given adequate warning that an activity is changing, starting or 
finishing? 
• If a behaviour occurs consistently at a known time have strategies been put into 
place to address this? 
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Individual Risk Assessment 
           Appendix: 13 

	
MILDURA	SPECIALSIT	SCHOOL	

CHALLENGING	BEHAVIOUR	RISK	ASSESSMENT	GUIDE	
		 	 	 	 	 	 	 	 	 	 	 	
	 																																											
		Interferes with others 
  Personal space/touching/teasing 
                                                                    	

	

	
 Damage to property 
 Breaking school or public property 
 Hitting/kicking/punching property 
	

	

   
 Physical abuse 
 Physically hurting/threatening others 
                                                                    	

	

	
Verbal Abuse 
Swearing/Threatening Language	
	

	

	
Road Safety Issues 
Look/Listen 
                                                                    	

	

	
Non Compliance 
Not Listening to teachers 
                                                                    	

	

	
Absconding 
 Leaving the group/Running away 
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Challenging Behaviour Risk Assessment 
           Appendix: 14 
 
 
 

DEFINITIONS / STUDENTS             
  Interferes with others 
students / staff 
Touching others 
Invading personal space 
 

            

Damage to property 
Interfering with or touching publics 
/ property that doesn’t belong to 
them 

            

Inappropriate physical contact 
to public 
Any physical contact with the public 

            

Verbal abuse 
Inappropriate volume 
Swearing 
Put downs 

            

Road safety issues 
Refuses to obey road safe rules 
Doesn’t listen or respond to basic 
instruction such as stop, wait, 
walk…. 

            

Non compliance 
Doesn’t follow reasonable requests 

            

Absconding 
Leaves the group without 
permission 
Refuses to stay within the 
boundaries set by the teacher  

            

Medical/Physical Environment 
Consider medical conditions / 
physical environment and suitability 
of excursion, e.g.  asthma, epilepsy 
, manual handling, 
 
 

            

LOW	RISK	–	Students	scored	
0’s	or	1’s	–	Prevention	plan	in	
place	
MEDIUM	RISK	–	Students	
score	any	2’s	–	Prevention	
plan	and	staff	planned	
routines	in	case	of	possible	
behaviour	
HIGH	RISK	–	Students	score	
any	3’s	–	Principal	or	nominee	
needs	to	authorise	student	
participation	on	the	excursion	
–	If	approved	prevention	plan	
and	staff	planned	routines	in	
case	of	possible	behaviour	

Teacher:	 	 	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

Rating	for	student	
behaviour	
0	–	Not	likely	to	occur	
1	–	Possibility	could	
occur	
2	–	Known	to	occur	
historically	
3	–	Recent	common	
repeat	occurrences	

Purpose	of	the	excursion:		
	
Staffing	required:	
	
Preparation	tasks:		
	
PREVENTION	PLAN	/	STAFF	PLANNED	ROUTINES:	
	
	
	

Excursion	planning		
Teachers	must	complete	a	Risk	
Assessment	to	ensure	the	success	
for	each	student.			
Supports	should	be	identified.	


